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I. INTRODUCTION 

 

This report summarises the analysis of the Professional BA Dance Pedagogy programme at 

Vilnius College which was undertaken by an international panel of experts in 2011. This analysis 

is based upon the Self Evaluation Report (SER) and the visit made to this College on the 2nd 

November.  It should be noted that the SER is a helpful document which provides a good level of 

description and factual information which enabled the panel to understand the structure and 

function of the Dance Pedagogy programme.  It also indicates how the programme is expected to 

progress in the near future. The data provided in the SER was complemented by the information 

provided during several meetings (senior administration, SER group, teachers, students, 

graduates and employers). In addition, the evaluation team reviewed the facilities, services and 

resources at Vilnius College. The visit was underpinned by a spirit of cordiality and transparency 

and all the required information was provided when requested. 

 

This is the first time that the Dance Pedagogy programme has been presented for external 

evaluation. The programme was implemented in 2003 and accredited from 2009 until 2012.  In 

2010 the Dance Pedagogy study programme transferred from the field of Creative Arts and 

Design to the field of Social Sciences, thus on some levels the current programme is relatively 

new, although its foundations are well established. The programme aims to contribute to the 

training of a new generation of dance educators who will be eligible to work in both formal and 

informal educational settings in Lithuania.  

 

This programme is advantaged by its location within an institution that is independent, self-

governing and state-funded. It comprises a central administration and eight faculties, which 

provide higher level professional education in the sectors of Tourism, Business, Information 

Technology, Electronics, Pedagogical Education, Economy, Health Care, Agriculture and Arts. 

The Dance Pedagogy programme profits from the facilities, experience and good practices 

espoused by Vilnius College. The SER is one example of these good practices, and it indicates 

that quality assurance is a systematic, permanently embedded and organised process that 

enhances and improves the study quality, involving the whole academic community. The SER 

describes the “Development of Vilniaus Kolegija/UAS Quality Assurance System” undertaken 

from 2006 – 2009 which focused upon the improvement of the study quality. The meeting with 

employers and graduates confirmed that the academic management teams encourage regular 

dialogue with a range of relevant parties, including students. This approach is certainly 

indispensable to the continued development of the programme; particularly with regard to the 

proposed specialisations. 

 

  

II. PROGRAMME ANALYSIS  

1. Programme aims and learning outcomes 

 

The SER states that the Dance Pedagogy programme is designed in accordance with the 

Standard for Dance Educator Law. From 2010, the aims, objectives and learning outcomes of the 

study programme adhere to the Regulations for Teacher’s Training, set by the Lithuanian 

Ministry of Education and Science, and respond to the list of competencies relating to the fields 

of performance and dance education.  In the information provided it is evident that from 2010, 

the qualification of ‘Professional Bachelor Diploma’ corresponds with the minimum 

requirements for teaching in the field of Arts Education. Therefore, the general aim of the Dance 

Pedagogy Professional Bachelor programme is to prepare a highly qualified, responsible, 
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organised educator who should be able to take decisions independently, develop and improve the 

dance and social competences of the students. In the SER this is formulated as a general set of 

abilities comprising education management, choreography for pupils with different needs, 

mastery of choreographic development, and dance composition for collectives. Such a wide 

range of competences are also related to a broad field of employment in dance education for the 

sectors of business, sport, culture and service.  

 

According to the Standards and Guidelines for Quality Assurance in the European Higher 

Education Area (ESG), adopted in 2005 the graduation outcomes (first cycle of higher 

education) should include: knowledge and understanding in a specific field of study and their 

approach to a professional area; an ability to gather and interpret data usually within the specific 

field of study; a capacity to communicate information and ideas, and the acquisition of the basics 

for further studies. In light of this, the range of competences should be refined in their focus and 

priorities by clarifying the professional outcomes regarding dance education, with an emphasis 

on the indispensible cultural competences and communication abilities required to take decisions 

independently, and to act as an educator on the artistic field.  

 

The Dance Pedagogy study programme includes two specific branches: Folk Dance 

Choreography and Contemporary Dance choreography. According to the framework presented at 

the beginning of the SER, students may choose one of these two branches in the final semester. 

The SER also indicates that from 2010 there is a plan to offer a specialisation in choreography 

for the disabled. Presumable, the implementation of this specialisation will constitute a third 

branch, in which case it would be useful to indicate this in future programme documentatation. 

The specialisation in choreography for the disabled, as part of a broader Dance Pedagogy 

study programme, represents a shift in provision both at national and international levels which 

will could potentially increase the employability of the graduates. Wheelchair dancing is 

continuing to grow in popularity around the globe and is now recognised as an official 

international paralympic sport. With an increasing number of dance centres and organisations 

catering to dancers who experience a range of physical challenges, wheelchair users can learn to 

dance socially or competitively; actively participating in different dance styles, including square 

dancing, line dancing, ballet, jazz, Latin American, and traditional ballroom dancing. 

 

However the vision and mission of the BA programme, particularly with regard to this 

specialisation, should be clarified in its compatibility with the broader mission of the institution 

and with the international standards of excellence and research. At this point, it would be 

advisable to engage in a debate about different definitions and conceptualisations of disability 

that exist in international contexts as this is an area in which a range of perceptions and opinions 

exist. For example, the social model of disability seems to have particular relevance to an 

inclusive educational context insofar as it proposes that whilst some people have physical, 

intellectual, or psychological differences, these are not necessarily disabling unless society fails 

to accommodate them in the same way it would accommodate those who do not experience 

impairments. Disability Studies, as a field of academic and practice-based research, emphasises 

the necessity of meaningful participation by persons with disabilities in all stages of research, 

including the design, planning, implementation and dissemination of results. Thus it would be 

expected that developments in this discipline would include an element of consultation and 

participatory research, ideally leading to an emancipatory programme design. At present, the 

development of the third strand at Vilnius College is in its early stages, and primarily seems to 

draw upon the expertise of existing staff members with experience in aspects of this field. This is 

a realistic starting point. However, the panel strongly advocate for continued research and 

preparation, stressing the absolute necessity to a) review the delivery of wheel chair dance 

through a range of critical lenses and b) to consider other developments in the field of dance and 

disability which do not relate solely to participants who are wheelchair users. In short, the panel 

http://www.ond.vlaanderen.be/hogeronderwijs/bologna/documents/Standards-and-Guidelines-for-QA.pdf
http://www.ond.vlaanderen.be/hogeronderwijs/bologna/documents/Standards-and-Guidelines-for-QA.pdf


Studijų kokybės vertinimo centras   

recommend that a broader, more inclusive definition of disability should inform the programme 

development. 

 

Main strengths and weaknesses  

Strengths: 

The main strength lies in the fact that the programme has been conceived according to the 

regulations which govern respect and equal rights for every member in society.  Furthermore, the 

programme constitutes a committed response to the demands of the labour market for dance 

educators, that has been increasing since 2002 for both the formal and informal education 

system. 

 

Weaknesses: 

The main weakness concerns the theoretical frameworks that underpin the definition of, 

and delineation between, folk dance choreography, contemporary dance choreography and dance 

for the disabled. Furthermore, all three branches require enough allocated time within the 

curriculum in order to achieve their specialist aims in sufficient depth and at a satisfactory 

standard. This is particularly relevant to the newer specialisation of dance for the disabled.  

 

 

2.  Curriculum design  

 

The duration of the Professional Bachelor’s degree programme is 3 years full-time and 4 

years part-time. The curriculum includes two branches: folk dance choreography and 

contemporary dance choreography.  At present, a specialisation in dance for the disabled is also 

considered, although not yet registered as an autonomous branch on the main table of the 

curriculum framework in the SER. As noted earlier, this was justified by the fact that this branch 

is scheduled to begin in the next academic year.  

 

The curriculum design meets legal requirements. According to the SER, the programme 

complies with the mandatory national legal acts and the regulations for the undergraduate study 

programmes. The total volume of the study programme is 120 National credits equivalent to 180 

ECTS (introduced in the programme since September, 2011) distributed as following: 

 

General Subjects - 14 National credits (since September, 2011 - 15 ECTS)  

Pedagogical study field subjects – 28 National credits (39 ECTS)  

Dance Art subjects – 37 National credits (60 ECTS) 

Specialization Subjects – 9 National credits (18 ECTS) 

Pedagogical practice – 20 National credits (= 30 ECTS) 

Final thesis – 6 National credits (= 9 ECTS) 

Optional subjects – 6 National credits (= 9 ECTS) 

 

The number of study subjects per one semester ranges between 6 and 7, which conforms 

with the legal regulations. A detailed analysis of the study plan and topics indicated in each 

subject area, gives the impression that the programme has a clear focus on the science of 

education. Furthermore, the structure, contents and study methods of the programme conform 

with the requirements established by the Lithuanian laws. As referred above the number of 

credits per semester complies with what is recommended for courses organised in ECTS. 

The block of the specialisation subjects is insufficient for the achievement of the stated 

aims. This is particularly visible in the curriculum design for the specialisation in dance for the 

disabled as it does not allow enough ‘room’ for the study of field-related subjects on disability, 

including the specific technical and medical demands of this field of dance practice. The credits 
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attributed to the related subjects are insufficient even for an introductory approach into disability 

studies.  

 

The preservation of a focus on Lithuanian forms, approaches, methodologies, traditions and 

identity is important as it responds to a wider pedagogical agenda espoused by the college.  

Nonetheless, it is important to review the degree to which this emphasis supports and/or impedes 

the study of dance as a discipline in a broader sense. A critical point emerges from the balance 

between theory and practice. The evaluation team felt that the curriculum could benefit from 

greater interrogation of the relationship between theory and practice, and consideration of 

practice-as-research as a means by which to find new theories, methodologies and critical 

approaches to dance which would be conversant with the international field of dance studies.  

For example, the origins of national dances could be interrogated with regard to academic 

debates concerning the preservation and development of other folk dance forms or the impact of 

reviving or restaging work and defining it as ‘authentic’. The living heritage of a dance work 

could be explored with regard to the tension that exists between preserving its sense of identity 

and continuity versus the need to recognise hybridity that occurs through the migration of dances 

and dancers. 

 

A more detailed analysis of the curriculum design suggests that overlapping might occur 

across some subjects and modules. For example, the block of “Basic Law” and “Labour Safety 

and Civil Law”, or the block of “Educology”, Philosophy of Education” and “Culture of 

Education” are timetabled contiguously and may coincide in part. In places there also seems to 

be an overlap in module aims. For example, the aims for “Ballroom Dance” are: 

 

 “to introduce the students to the history of major ballroom – (occasional) classical dance 

(Latin America and classical dance), to the dance figures, described in the programme, and their 

methodologies and to develop cognition of the possibilities of combining and adjustment of 

separate dance elements”;  

 

and the aims appointed for “Sport Dance” are: 

 

 “to introduce the students to the history of dance sport (Latin America and classical 

dance), the dance figures, included in the programme, to its methodology and to develop 

cognition of the possibilities of combining and adjustment of separate elements, dance figures, 

and dance sequences”.  

 

Some module aims are ambiguous and do not indicate the scope or detailed content of the 

module, nor do they indicate how the material will be framed in an artistic or theoretical sense. 

Thus again it is difficult to understand the way in which the module content is discrete and 

specific. For example, in the case of “Contemporary Dance”, the aims are: 

 

to “apply dance design systems in dance lessons, to know and use the concepts of dance 

and terms appropriately, to demonstrate national dance of different genres and styles and/or 

dance fragments, to demonstrate dance steps and combinations and one-man and group dance in 

as expressive manner, to manage dance techniques and to teach dance at school”.  

 

This description is not adequate as a descriptor as the field of contemporary dance is vast, 

embracing multiple (and contrasting) visions, approaches and techniques. Moreover this 

descriptor could be applied to the delivery of any dance style, as the described content is very 

generic. 
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From the information provided regarding the curriculum design, it is difficult to ascertain 

whether or not sufficient attention is paid to the study of kinesiology within the curriculum. An 

understanding of the interrelationship of physiological processes and the anatomy of the human 

body with respect to movement, is vital for all dance artists and pedagogues, but an in depth 

knowledge of specific conditions and contraindications is especially necessary for the delivery of 

the new dance for the disabled branch. 

 

To conclude, it would be useful to clarify the specific knowledge and competences taught 

in each module, to address any areas of overlap or duplication and to align the curriculum more 

clearly with broader methodological and theoretical approaches to the study of dance. 

 

Main strengths and weaknesses  

Strengths: 

The practice of dance, particularly the pedagogical aspects, is strong and spans all the 

semesters. Moreover, the emphasis on subjects relating to educology and pedagogical theory 

guarantee that graduates will evolve as well-prepared teachers. 

 

Weaknesses: 

In terms of weaknesses, the relationship between practice and current academic theory 

would benefit from review, to ensure that all module content is situated within a broader 

international realm of knowledge. Similarly, all modules should reveal a critical approach to 

content and delivery which is a prerequisite of study at graduate level. Concepts and related 

terminology such as national identity, cultural heritage, folk dance etc should be interrogated 

with regard to their historical, social and political implications. For example, folk dance studies 

could be articulated within a broader social and ethnological discourse. Similarly, the concept of 

disability, which interpellates a full range of methods, epistemologies and perspectives should be 

investigated in preparation for the launch of this new branch. 

 

 

3. Staff  

 

In total, the Dance Pedagogy Study Programme is facilitated by 22 teachers, including 3 

associated professors (1 Doctor of Sciences) and 19 lecturers. The pedagogical experience of the 

staff is certainly suitable for the demands of the educational process. In general terms, the ratio 

of the number of the students and teachers is good: 20 students for one teacher. The SER notes 

that teachers are recruited every 3-5 years on the basis of pedagogical, artistic and scientific 

competences. The SER also indicates that a peer system of internal evaluation is in operation, 

supplemented by feedback which is sought from the students. 

The panel recognises that there has been an effort to improve the teachers’ competences in 

their subject fields: 16 teachers improved their qualification in their own subject area (in total 

402 hours), 14 of the staff improved their qualification in the field of education (in total 331 

hours) and 5 teachers improved their general competences and qualifications (in total 272 hours). 

This staff development was achieved through participation in a range of events including 

seminars, conferences and visits to other institutions of education, both in Lithuania and in 

foreign countries.  

The latter area is one in which further development could be undertaken by increasing staff 

exchange and increasing inputs from lecturers and scholars from a broader international field. 

The circulation of knowledge exchange and transfer should respond to developments taking 

place in both directions, east and west.  

 

The panel notes that there is a positive commitment to the improvement of the staff 

development process. The SER reveals that the rapid changes in the study environment are 
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promoting increased attention to general questions of education (innovative teaching and 

learning methods), and are creating conditions which facilitate the development of foreign 

language skills and computer literacy which parallels the improvement in professional 

qualifications. In light of this commitment, increased emphasis on international exchange by the 

staff would be a logical progression.  

 

Main strengths and weaknesses  

Strengths: 

The ratio of students to teachers is good. Pedagogical processes are sound and teachers 

facilitate a positive learning environment with energy, enthusiasm and commitment. 

 

Weaknesses: 

The research qualifications, namely the number of professors with PhD qualifications is 

currently low, which might contribute to the issues raised in the previous section (curriculum 

design) regarding critical and theoretical perspectives and approaches. 

 

 

4. Facilities and learning resources  

 

Adequate premises are certainly a prerequisite for the provision of a healthy and successful 

educational programme. The Dance Pedagogy study programme includes dance halls for 

workshops and rehearsals, and a set of specialised classrooms. The SER states that the number of 

classrooms is not sufficient, but a solution was found with the cooperation of the social partners. 

The evaluation team found that the buildings and facilities displayed a high degree of 

character. However problems were evident with regard to the maintenance of the dance halls. 

Moreover the spaces presented some physical barriers which might problematise the college’s 

ability to host classes which include wheelchair users. 

Some of these problems could be addressed to some degree in the near future, if plans are 

instigated to repair and decorate the rest of the halls and façade. Attention sould also be paid to 

the appropriateness of flooring with regard to health and safety requirements, but also aesthetic 

features, as the different dance forms studied have different requirements. 

 

The library (Faculty of Arts) of Vilnius College provides a number of documents which are 

necessary for studying the modules that make up the Dance Pedagogy study programme , as well 

as more general college subjects. The SER notices that students have free access to publications 

(books, periodicals) and other library documents (CD, DVD) within the library and they are 

allowed to borrow books for a period of time. In total there are 7 computer workplaces 

established in the library. 

New publications related to pedagogical and educational subjects as well as dance have 

been recently included in the library fund. The college library also subscribes to databases. 

However, the number of books and journals, especially in English, is insufficient; a fact that is 

acknowledged in the SER. 

 

Main strengths and weaknesses  

Strengths: 

The central location of the College is a strength, particularly if the character of the 

buildings and the physical relation to Lithuanian history and tradition in arts and dance is 

reinforced. The access to dance halls provided by the cooperation of social partners is also a 

positive point. 

 

Weaknesses: 
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In terms of weaknesses, the floors are not in paramount condition for the practice of a wide 

range of dance techniques which require different surfaces.  Some facilities present physical 

barriers to access which is highly problematic in light of the proposed branch exploring 

wheelchair dance and, longer term, a broader range of disability practices. 

 

International publications on dance are limited in terms of number, breadth and currency. 

Therefore the acquisition of peer reviewed journals, reference materials and scholarly texts in 

English is important. Access to a broader range of materials would also be advantaged by the 

installation of Wireless Internet connection.  

 

 

5.  Study process and student assessment 

 

Students are enrolled based upon their response to three criteria: skills and abilities in 

dance and music, skills in communication, and fitness. Applicants are required to pass an 

entrance audition. The study programme attracts students who aim to acquire both theoretical 

and practical knowledge. The SER states that the number of applicants has doubled over the 

recent years, from 44 to 85 applicants.  

 

From 2010 students receive a sound induction to the study area via a new subject 

“Introduction into Studies”, which provides the legal background for the further teaching 

profession. According to the SER, students are encouraged to participate in scientific and artistic 

activities. In general terms, the meeting with students confirmed that students have a voice in 

their education. They commented that they usually feel well supported and noted that they are 

provided with the opportunity to contribute to module evaluation and development. In some 

cases, students noted occasional examples when communication and/or information about 

assessment processes in some subjects was lacking. 

 

One of the areas in which the student study process could be augmented, is in the area of 

international connection and exchange. The SER notes that since January 2010, Vilnius College 

is a member of ELIA (The European League of Institutes of the Arts). Vilnius 

College/University of Applied Sciences, Vilnius Academy of Arts and the Lithuanian Academy 

of Music and Theatre are the only members of the primary international network organisation of 

major arts education institutions and universities in Lithuania. The same report also mentions 

that “because of significant differences in study programmes and the passivity of students of the 

Dance Pedagogy study programme, no-one has participated in an exchange programme yet”. 

This fact provides a strong rationale for reviewing, and eventually reforming, the study 

programme framework. Firstly, the assumed difference between the study programme at Vilnius 

College and international programmes should be addressed, with a view to identifying closer 

alignments. Secondly, the aforementioned passivity of the students was not uniformly evident in 

their attitudes and responses towards potential exchange activities in the meeting with the panel. 

Issues of communication in exchange programmes need to be considered. However, in spite of 

the problems presented by communication in English, it is important to acknowledge that 

practical subjects also have the potential to engage in and develop non-verbal language and 

communication between like-minded individuals. This should be stressed both for the motivation 

of the students and for the development of international partnership contracts. 

 

Main strengths and weaknesses  

Strengths: 

The main strength is the fact that throughout the programme, student progression and 

achievement is assessed according to a system of continuous evaluation. In general terms, 
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students have the opportunity to ensure that their voice is heard.  There is also a good level of 

student employment on graduation. 

 

Weaknesses: 

With regard to weakness, the lack of integration of exchange programmes and the mobility 

of international students is an area which is currently underdeveloped.  At this point, the use of 

the ERASMUS programme could be improved both for students and teachers. The limitations of 

language could be overcome through creative approaches to different type of exchange, for 

example guest workshops, and an emphasis on exchange between practically oriented courses.  

 

 

6.  Programme management  

 

The quality assurance of the Dance Pedagogy study programme is coordinated by the 

Committee of the Study Programme for Musical Arts and Dance Pedagogy. The teaching staff, 

the students and the social partners regularly discuss the curriculum design and its quality, in 

order to obtain a clear picture of the study process. Social partners include relevant Lithuanian 

organisations such as the National Opera and Ballet Theatre, Lithuanian Academy of Music and 

Theatre, National M. K. Čiurlionis School of Art, Vilnius Naujininkai secondary school, Vilnius 

“Vyturys” primary school, Vilnius Martynas Mazvydas secondary school, Vilnius Geroji Viltis 

secondary school, Lithuanian Children and Youth Centre. The variety of partnerships is a 

positive factor insofar as it ensures that the programme is responsive to a range of agendas and 

perspectives, ensuring that evaluation is balanced and robust. 

 

The production of annual self evaluation reports reflect organized management of this 

process. These reports analyse a range of factors including recruitment and retention, admissions 

data, the mobility of students and staff, professional development, research activity, facilities, 

student support and relationships with national and international partners. Four areas of study 

which are subjected to quality assurance evaluations are outlined in the Dance Pedagogy study 

programme: deposits, study process, results and conclusions. The SER provides a description for 

each area and related sub-areas. From the discussions with different groups during the visit, it is 

clear that a cyclical approach to review is in place, and feedback is employed to make changes 

and developments. However now that a robust model is in place, it might be useful to think 

further about how this quality assurance cycle could broaden its outlook to incorporate external 

views beyond those of the existing stakeholders. Ideally, this should include a range of methods 

which enable the College to directly compare and evaluate their programmes against a range of 

international programmes. This might be achieved longer term by the appointment of an external 

examiner, by inputs from ERASMUS partners, by inputs from international guest lecturers and 

by inputs from Lithuanian colleagues who have trained and/or worked elsewhere.  

 

Main strengths and weaknesses  

Strengths: 

A particular strength of this programme is the interaction with a wide range of social 

partners, which reinforces the robust evaluation process. 

 

Weaknesses: 

In terms of weakness, the development of a more outward facing approach to analysis and 

review would be beneficial, and this links to the weakness mentioned in the previous section 

concerning a lack of students and teacher exchange.  With regard to these points, effective 

policies which develop clear alignment and relationship with international programmes and 

activities are desirable. 
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III. RECOMMENDATIONS 

 

3.1. 

The programme aims and learning outcomes should be revisited to achieve a better balance 

between theory and practice. The compulsory migration of the Dance Pedagogy Programme 

from the field of artistic studies into the field of social science education should not lead to a 

decrease in the quality of the artistic training.  Therefore, the subjects related to educology and 

pedagogical fundamentals should also include particular attention to fieldwork associated with 

dance and choreography. 

 

3.2. 

The programme aims and objectives should be described and contextualised in terms of 

learning outcomes that lead to the aquisition of specific competences. When designing a 

programme, it is particularly important to identify which standard occupation(s) and associated 

activities the programme is preparing the graduates for and point out which competences, 

specific to the occupation, the students should demonstrate on graduation. It is also important to 

clarify the route that should be taken in order to embrace the association between the social 

requirements of the job market and the related academic requirements of the curriculum.   

Bearing in mind that this programme includes General Subjects worth 15 ECTS, whose 

immediate application to dance is not necessarily obvious, it is also important that the relevance 

of these subjects to the dance pedagogy field is made clear, by indicating specifically which of 

the learning outcomes are being addressed. 
 

3.3. 

The implementation of the specialisation in choreography for the disabled should be 

accompanied by the development of a broader philosophy which should underpin the study of 

disability as a field. The international standard stresses the necessity of meaningful participation 

of persons with disabilities in all stages of research which should be applied to the design, 

planning, implementation and dissemination of the curriculum. 

 

3.4. 

In order to access the international academic field of studies on choreography, folk dance 

and disability studies, internationally renowned scholarly journals such as Dance Research 

Journal, Dance Research, Research in Dance Education, American Journal of Dance Therapy, 

Journal of Folklore Research, Performance Research, The Journal of Applied Theatre and 

Performance and others (published in other European languages) shall be consulted. Already, 

many of these have published special issues which include articles on choreography, social and 

popular dance and dance for the disabled. If the purchase of the necessary books is 

problematised by decision making processes and/or is complicated by financial limitations, the 

abovementioned journals are accessible through general scientific databases such as JSTOR, 

Project MUSE, Informaworld, and SpringerLink. Therefore, it is strongly recommended that the 

library of Vilnius College facilitates access to these databases. 

 

3.5. 

The management structure of the college should seek a balance between the character 

inherent in the buildings and facilities and necessary modernisation. Barriers and obstacles to 

student access and learning should be eliminated. 

 

3.6. 

It is strongly recommended that research qualifications should be improved via 

development of a larger group of professors with PhDs. It should be stressed that research in art 
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does not have to be scientific in a traditional sense; it might also include practice-based research, 

which is recognized internationally as high-level work at PhD level. It would also be beneficial 

to increase the inputs by incoming lecturers and scholars from abroad.  
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 IV. GENERAL ASSESSMENT  

 

The study programme Dance Pedagogy (state code – 653X14006, 65303M101) is given 

positive/negative evaluation.  

 

Study programme assessment in points by fields of assessment. 

No. Evaluation Area 
Evaluation Area 

in Points*    

1. Programme aims and  learning outcomes   3 

2. Curriculum design 2 

3. Staff 2 

4. Material resources 2 

5. 
Study process and assessment (student admission, study process  

student support,  achievement assessment)  
3 

6. 
Programme management (programme administration, internal quality 

assurance) 
3 

  Total:  15 

*1 (unsatisfactory) - there are essential shortcomings that must be eliminated; 

2 (satisfactory) - meets the established minimum requirements, needs improvement; 

3 (good) - the field develops systematically, has distinctive features; 

4 (very good) - the field is exceptionally good. 
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